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Research of the Factors Responsible for Gender
Violence in Home and School Environment
Dayal Pyari, Alka Muddgal

Abstract: Violence is a global issue that has received
considerable attention during recent years. Available research has
suggested various factors, mostly family and social factors, to
possibly affect violence. As previous studies have not examined
the relationship between these factors and violent behaviors in
adolescents, this research was aimed to assess the relationship
between environmental factors and violence in adolescents. The
collected data was analyzed by applying multiple regression
analysis. Most participants lived in urban areas and about half of
them were females. Linear regression test showed violent
behaviors to have significant, inverse relationships with love and
affection in the family and watching drama and comedy movies.
Significant, direct relationships were found between violent
behaviors in adolescents and aggressive behaviors in the family
and watching crime, police, and action movies. However, the
incidence of violent behaviors was not significantly related with
the effects of peers and presence of sports facilities.
The findings supported that love and affection and healthy
pastime (e.g. watching comedy and drama movies) in the family
reduce violent behaviors in adolescents. In contrast aggressive
behaviors in the family, watching crime, police, and action movies
were found to increase violent behaviors in adolescents.
KEYWORDS: Gender violence, Home Environment and
School Environment

I. INTRODUCTION
Gender violence is the violence directed against a person on
the basis of gender. It constitutes a breach of the fundamental
right to life, liberty, security and dignity, equality between
girls and boys, non- discrimination and physical and mental
integrity. Gender violence is described by many as the most
prevalent human rights violation in the world. Of the varied
ways in which sex discrimination manifests itself across the
globe, such violence is exceptionally dehumanizing,
pervasive and oppressive. Gender-based violence both
reflects and reinforces inequalities between girls and boys. At
least one in three girls around the world is estimated to have
been coerced into sex, physically beaten and/or otherwise
abused in her lifetime. It is a global phenomenon that knows
no geographical, cultural, social, economic, ethnic, or other
boundaries which occurs across all societies and represents a
brutal violation of human rights, the worst manifestation of
gender‐based discrimination and a major obstacle to the
achievement of gender equality. It is tolerated and sustained
by social institutions, including the school, the very place
where we expect our children to be safe and protected. It is a
serious obstacle to the right to education and learning, with

implications for the ways that people understand and enact
their social lives and exercise their citizenship.
The United Nations Declaration (1991) on the Elimination of
Violence against Women was the first international human
rights instrument to deal exclusively with gender-based
violence. It defines gender violence as: “any act that results
in, or is likely to result in, physical, sexual or psychological
harm or suffering to women, including threats of such acts,
coercion or arbitrary deprivations of liberty, whether
occurring in public or private life."
The World Health Organization defines violence as "the
intentional use of physical force or power, threatened or
actual, against oneself, another person, or against a group or
community, which either results in or has a high likelihood of
resulting in injury, death, psychological harm, deprivation".
International consensus statement, the Platform of Action
from the 1995 Fourth World Conference on Women
(Beijing), explains that Gender violence includes physical,
sexual and psychological violence in the family or within the
general community, including battering; sexual abuse of
female children; dowry-related violence; marital and
non-marital rape; traditional practices harmful to women;
sexual harassment and intimidation at work, in educational
institutions and elsewhere. The achievement of Education
for All (EFA) goals and Millennium Development Goals
(MDGs) is seriously compromised by violence in the
educational environment. Evidence shows that many schools
in the region, both private and public, are not safe with
protective environments for children. Causal links between
school violence and drop-out rates are being established in
many countries in the region, and sexual violence is
increasingly understood as a particularly pressing problem,
especially for girls. Coming up with one sole definition of
violence is very difficult. This aspect of human behavior has
been studied from many different approaches, and each of
them focuses on a specific part. Therefore one would find
many definitions of violent behavior that reflect the
heterogeneity of the theories underneath. It is necessary to
add that the term violence is used on many occasions as a
synonym for aggression even in prestigious publications.
Even though aggression and violence might seem equivalent
there is a general agreement in the difference of their nature or
origin. Further, social learning theory contends that children
who observe and experience violence within the family are
likely to accept aggression as a legitimate way to interact with
others.
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When aggressive behavior is demonstrated at home, it may be
more likely that bullying will be played out in other
interactions and settings, such as among peers and in schools.
Family violence can also be linked to school participation.
There is some evidence that young girls are particularly
vulnerable to sexual violence within the home environment,
perpetrated by male caregivers.
II.

manipulation and are manipulated through selection only,
hence Ex-Post-Facto method of research has been followed.
IX. SELECTION OF THE SAMPLE
To select the institutions from which target sample have been
taken, first the investigator brought the list of Intermediate
colleges of New Delhi Region with Government and private
colleges.

STATEMENT OF THE PROBLEM

After having the list of intermediate colleges of New Delhi
region, the institutions were considered Keeping in view of
the representativeness of the Sample. All the institutions were
classified according to their affiliation as under Government
and Private from each category four institutions were selected
by simple random method. The final sample 400 students
III. OBJECTIVES OF THE RESEARCH
were selected from the total cluster of the students of 9th class
1. To identify the forms of gender violence among studentsof each institution by using simple random sampling for the
selection of the class sections and total number of students in
in school and home environment.
2. To determine the causes of gender violence amongthese sections were included in sample selection of selected
cluster.
students in school and home environment.
3. To evaluate the effect of gender violence among students
TOOLS
in school and home environment.

The present problem undertaken by the investigator can be
stated as “Research of the factors responsible for the gender
violence in home and in school of secondary school students
in New Delhi Region”.

IV. RESEARCH QUESTIONS
The research questions are as follows:
1. What are the reasons for the gender violence?
2. What are the most common prevailing factors for
gender violence?
3. What action can be taken to reduce or minimize
gender violence?
V. RESEARCH METHODOLOGY

Research instruments should be selected in accordance with
the objectives of the research, information required and
applicability to the specific age group of the subjects to be
studied. The following tools have been used for collection of
data:
1. Self-constructed Test to identify the students affected by
gender violence.
2. Test for school environment by Dr. K.S. Misra.
3. Test for home environment by Dr. K.S. Misra.

In the present research the variables were classified as under:
X. STATISTICAL TECHNIQUES
VI. DEPENDENT VARIABLES:
The dependent variables are Gender Violence in home
environment and in school environment.

The researcher adopted various measures of statistics in order
to arrange and thrash out the essence from the collected data
and to make the data meaningful. The following statistical
techniques have been used:
1. Descriptive Statistics: Mean, Standard
deviation, Zero order Correlation, Coefficient
of Correlation.

VII. INDEPENDENT VARIABLES:
In the present research the following variables are considered
as independent variables and broadly categorized under three
headings which are presented as under.
Independent variables, which were considered in the
presented research are individual, family, social and school
factors.

2. Inferential Statistics: Coefficient of Multiple
Correlations, Regression Analysis.
INTERPRETAION OF DATA
XI. REGRESSION COEFFICIENT OF GIRLS AND
BOYS

VIII. METHOD OF THE RESEARCH
In this Ex-Post-Facto method of research was used. The
psycho-socio-biographical variables have already occurred
and only their dependent variables remain under research
observation i.e. the independent variables (Psychological,
social and biographical) have been studied in retrospect for
their possible relation to and effects on the dependent variable
since none of these independent variables are subject to direct
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gender violence scores of Girls and Boys groups were
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in the family X1

Table no.1: Regression coefficients for boys and girls

Aggression in the

0.157

0.118

Effect of Peers X3

-0.004

0.018

Drama Movies X4

-0.049

-0.034

Suspense

Movies

0.082

0.157

Movies

0.002

0.002

Action Movies X7

0.016

-0.018

Comedy Movies X8

-0.253

-0.052

Presence of Sports

-0.013

-0.006

family X2

X5
Detective
X6

Among the 400 randomly selected students, 89.1% were
urban, and 10.9% were rural. Junior high and high school
students constituted 45.3% and 53.7% of the participants,
respectively. Multiple regression was applied to examine the
relationships between environmental factors (predictors or
independent variables) and adolescents‟ violent behaviors
(dependent variable or criterion). The environmental factors
included the presence or absence of sports facilities, type of
movies watched by adolescents (drama, suspense, detective,
action, and comedy movies), the importance of the subjects
put on their peers, and family relationships (level of love and
affection among family members and aggressive behaviors
between parents)
As observed in Table no. 1, the incidence of violent behaviors
had significant, inverse relationships with love and affection
in the family and watching drama and comedy movies.
Meanwhile, it was significantly and directly related to
aggressive behaviors in the family (especially between
parents) and watching crime, police, and action movies.
However, the incidence of violent behaviors was not
significantly related to the effects of peers and presence or
absence of sports facilities in the neighborhood.
XII. REGRESSION COEFFICIENT FOR GIRLS AND
BOYS
In order to subject the level of Regression Coefficient of
gender violence, scores for Groups of Girls and Boys were
calculated.
Table no.2: Regression coefficients for boys and girls
Variables

Love and Affection

facilities X9

Y Girls = -0.113 X1 +0.157 X2 -0.004 X3 -0.049X4 +0.082
X5 +0.002 X6 +0.016 X7 -0.253X8 -0.013 X9
Y Boys = -0.106 X1 +0.118 X2 +0.018 X3 -0.034 X4 +0.157
X5 +0.002 X6 -0.018 X7 -0.052X8 -0.006 X9
According to table no 2 violent behaviors in girls had a
significant direct relationship with watching suspense movies
and significant, inverse relationships with love and affection
in the family and aggressive behaviors in the family
(especially between parents). Suspense movies and other
independent variables had no significant influence on violent
behaviors in adolescent girls.
Violent behaviors in boys were significantly and inversely
related to love and affection in the family and watching
comedy movies. On the other hand, it had significant and
direct relationships with aggressive behaviors in the family
(especially between parents) and watching suspense movies.
No other significant relations found detected between violent
behaviors in boys and detective movies the rest of
independent variables.
REGRESSION COEFFICIENT OF GIRLS AND
BOYS OF URBAN AND RURAL STUDENTS

Statistical Parameters
Girls

Boys

Regression

Regression

coefficient Y Girls

coefficient Y Boys

-0.113

-0.106
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Tables no. 3: Regression coefficients for urban and rural
students
Variables

Statistical Parameters

family (especially between parents) and the incidence of
violent behaviors in rural adolescents. The rest of the
independent variables had no significant relationships with
violent behaviors in rural students.

Girls

Boys

XIII. RESULT AND DISCUSSION

Regression

Regression

coefficient Y Girls

coefficient Y Boys

-0.103

-0.057

0.095

0.123

Effect of Peers X3

0.000

-0.119

Drama Movies X4

-0.131

-0.165

Suspense Movies X5

0.124

0.115

Detective Movies

0.054

0.089

Action Movies X7

-0.069

0.048

Comedy Movies X8

-0.027

-0.131

Presence of Sports

0.006

-0.108

Our findings highlighted significant, inverse relationships
between violent behaviors among all students and love and
affection in the family and watching drama comedy movies.
Significant, direct relationships were also found between
adolescents‟ violent behaviors and aggressive behaviors
especially between parents and watching crime, police, and
action movies. No significant relations were found between
violent behaviors of adolescents and the effects of peers or the
presence of sports facilities. Moreover, all were in agreement
that media violence leads to violent behaviors, indifference to
violence, heartlessness, having nightmares, and worrying
about getting injured. Apparently, although the destructive
effects of violent movies have been well determined, little
attention has been paid to the positive effects of drama and
comedy movies that can be good sources of information
positive values and entertainment. Considering these two
genres can be extremely beneficial in interventions aiming to
prevent the aggressive behaviors of adolescents. Research has
suggested a clear relationship between family life and
delinquency. In fact, level of father-son discipline, the way the
mother monitors his son's behavior, love and affection
expressed by the parents to their children, and cohesion of the
family have been proposed as predictors of delinquency. A
subject on the relationships between parenting styles and
aggressive behaviors in adolescents found democratic
parenting as the best method to decrease aggression and its
components. Similarly, the findings indicated love and
affection in the family and aggressive behaviors in the family,
especially between parents, to substantially affect the
incidence of violent behaviors in adolescents. Differences in
factors influencing violent behaviors in girls and boys were
also found. For instance, although watching comedy movies
significantly reduced violence in boys, it had no such effect
among girls. Besides, while watching suspense movies
increased the incidence of violent behaviors in both sexes, it
was a stronger predictor in boys. On the other hand, family
relationships were stronger predictors in girls. Likewise, a
previous subject reported ineffective and troubled families to
have more considerable impacts on delinquency among girls
than among boys. The results of the current research
underscored various differences between urban and rural
students. In fact, violent behaviors of urban students had
significant, inverse relationships with love and affection in the
family watching comedy movies. Meanwhile, significant,
direct relationships existed between the incidence of violent
behaviors among urban adolescents on the one hand and
aggressive behaviors in the family, especially between
parents, and watching crime, police, and action movies on the
other. In contrast, the influence of peers, the presence or
absence of sports facilities, and watching comedy movies had
no significant relationship with violent behaviors of urban
participants.

Love and Affection
in the family X1
Aggression in the
family X2

X6

facilities X9

Y Girls = -0.103 X1 +0.095 X2 +0.000 X3 -0.131X4 +0.124
X5 -0.054 X6 -0.069 X7 -0.027 X8 +0.006 X9
Y Boys = -0.057 X1 +0.123 X2 -0.119 X3 -0.165 X4 +0.115
X5 +0.089 X6 +0.048 X7 -0.131 X8 -0.108 X9
Table no. 3 shows that among the urban students, the
incidence of violent behaviors were significantly and
inversely related to love and affection in the family and
watching comedy movies. In contrast, significant, direct
relationships existed between violent behaviors as the
dependent variable and aggressive behaviors in the family
(especially between parents) and watching crime, police, and
action movies as independent families. Other relationships
between dependent and independent variables were found to
be not significant in urban adolescents.
Violent behaviors in rural students had significant, inverse
relationships with having sports facilities, effects of peers,
and watching drama and movies. There was also a significant
and direct relationship between aggressive behaviors in the

Retrieval Number: C11101083S219/2019©BEIESP
DOI:10.35940/ijrte.C1110.1083S219

483

Published By:
Blue Eyes Intelligence Engineering
& Sciences Publication

International Journal of Recent Technology and Engineering (IJRTE)
ISSN: 2277-3878, Volume-8 Issue-3S2, October 2019
However, evaluating rural students revealed significant,
inverse relationships between violence and having sports
facilities, effects of peers, and watching drama and movies.
There was also a significant and direct relationship between
aggressive behaviors in the family, especially between
parents, and the incidence of violent behaviors in rural
adolescents. Then again, watching crime, police, action, and
comedy movies and love and affection in the family had no
significant effects on violent behaviors among rural subjects.
No research was found specifically on aggressive behaviors
of adolescents. The researchers concluded that people from
deprived areas may consider their own socioeconomic
conditions considerably different with those of other members
of the society.
XIV. CONCLUSION

REFERENCES

This research is focused on home and school violence in
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ideas are for future action. These recommendations apply to
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There are also more ideas for what should be done to stop
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