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Abstract: Academic advising is affected by the expectations
and perceptions of students towards the role of academic
advisors. This study examines Malaysian public university
students’ perception and expectation towards the role of
academic advisors. In this study, students’ expectations refer to
students’ assumptions regarding the role of academic advisors
upon their tertiary education registration while students’
perceptions refer to the students’ assumptions six months after
registration for tertiary education. A self-developed
questionnaire measuring students’ perception and expectation
towards academic advisors through academic, personnel, social
and career development, was used for this study. The
questionnaire was validated and piloted on randomly selected 40
undergraduate students. The reliability of the questionnaire
using the alpha Cronbach was .809. A simple random sampling
was used to select a total of 400 students from two Malaysian
public universities to participate in this study. Data analysis
revealed that at the early stage of tertiary education, students
have high expectations towards the role of academic advisors but
after six months of living on campus their perception towards the
role of academic advisors decreases. The study provides several
justifications for the decreasing towards the role of academic
advisors.
Index Terms: academic advising, students’ expectations,
Malaysian public universities, students’ perceptions

I. INTRODUCTION
University administrators are constantly exploring better
ways to support student success [1-2]. Examples of initiatives
introduced to ensure that students get continuous assistance
throughout their studies are leadership training programs for
student leaders [3], service-learning for critical pedagogy of
teaching [4-8], entrepreneurship programs [9], student
exchange programs [10], and academic advising [11-12].
Academic advising can be defined as the intentional
interactions between students and university academic
representatives to support students’ growth and success
[12-16]. It functions to inform students about academic
requirements, assist students in finding academic and
educational resources, and familiarize students with tertiary
education cultures [11-12]. In this advising service,
academic advisors assist students to understand university
policies and requirements, provide referrals to on campus
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academic support resources, listen attentively to students’
concerns, and support students in course selection that will
best serve the students’ goals [14,17-18]. In rendering this
advising service, academic advisors are tasked to assist
students to deal with many tertiary education mazes
including making effective and thoughtful decisions
regarding their future, adjusting their life skills with the
tertiary education requirements, and promoting academic
skills and knowledge required to succeed [18-19].
Academic advising can also be considered a partnership
between the academic advisors and students throughout the
period the students spend completing their studies [20]. In
this advising process, an academic advisor is an academic
staff that students can trust as they move from high school or
matriculation college to university.
There are many ways universities in developed and
developing countries run the academic advising service [21].
In many developed countries, academic advising is
performed by professionals, those who earned their tertiary
education in the fields of counseling and student affairs [22].
In Malaysian higher education context, academic advising is
an additional job of academic staff (often called lecturers)
[23] where academic advising services are managed and
handled by the students’ respective faculties [11-12,17-18].
The educational background of these academic staff are not
necessarily related to counseling and student affairs [17]. In
many cases, upon their appointment as academic advisors,
they are required to attend short courses on academic
advising run by their own institutions to familiarize
themselves with academic advising-related aspects. This
practice invites many expectations from students regarding
the role of academic advisors.
The literature indicates that many universities tend to
establish academic advising services prior to knowing the
needs of their students and their academic advisors about the
academc advising service [15-16]. As a result, the academic
advising process may be negatively affected by the
perceptions and expectations of students and academic
advisors [24]. For example, students who misunderstood the
concept and functions of academic advising may not get the
actual benefits from the advising process involvement [25].
The literature also reveals that students have their own
expectations and understandings of academic advising [26].
For example, some students may have the expectation that
their academic advisors will set educational goals for them.
They may come on campus with the expectation that their
academic advisors are going
to decide what courses they
should be taking. This
expectation may emerge based
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on their high school and matriculation college experience
where decisions about courses to take are relatively fixed by
the nature of the high school and matriculation college
curriculum [18]). Students may not realize that tertiary level
education posts them with a rich and diverse curriculum.
Thus, they themselves, not their academic advisors, have to
register the courses. Before making any decision, students
may have to collect as much information as possible from
appropriate resources.
Students may also have the expectations that their
academic advisors will be meeting all their needs [27].
Students may not notice that making academic decisions at
the university level education is a complex process. Thus,
they may not notice that there is no guarantee that a single
academic advisor can meet all their needs. Instead they may
have to seek advice from many sources in addition to their
academic advisors. These sources may include deans,
department heads, and their programme coordinators.
Based on the above scenario, a study needs to be
conducted to examine students’ perceptions and expectations
toward academic advising particularly about the role of
academic advisor in academic advising. In this study,
students’ expectations refer to what the students hope that the
academic advisors will do or provide for them while
perception refers to what they actually encountered. This
study argues that there is a high likely that the students’
perceptions and expectations of the role of academic advisors
would become more positive if they are satisfied with the
advising process.
II. METHODOLOGY
This quantitative study employed a random sampling
technique to select a total of 400 undergraduate students from
two Malaysian public universities. Following a framework of
[18], a self-developed questionnaire regarding the role of
academic advisors was used to collect data. The role of
academic advisor was measured through four dimensions:
academic, personnel, social and career development. The
questionnaire is divided into two sections: expectations and
perceptions. ‘Expectation’ measures students’ assumptions
regarding the role of academic advisors upon registration of
their tertiary education, while ‘perception’ measures
students’ assumption regarding the role of academic advisors
six months after registration for tertiary education. The
questionnaire comprises four aspects and used the following
scale: 1=Strongly Disagree, 2=Disagree, 3=Agree, and
4=Strongly Agree. Prior to the actual data collection, the
questionnaire was validated by three experts and then was
pilot tested on randomly selected 40 undergraduate students
from one public university in Malaysia. Using internal
consistency approach for measuring reliability of the
instrument, the alpha coefficient for the instrument is 0.809,
suggesting that the questionnaire has relatively high internal
consistency [28].
III. RESULTS
Overall, data analysis revealed that students have high
expectation (m=3.08) towards the role of academic advisors
in all the four aspects of development. However, along their
studies and while undergoing their advising process with

Retrieval Number: B11570982S919/2019©BEIESP
DOI:10.35940/ijrte.B1157.0982S919

their academic advisors, their expectations dropped to a
moderate level (m=2.87). To be more specific, prior to their
tertiary education, students have high expectations towards
the role of academic advisors in the aspects of academic
development (m=3.0), personal development (m=3.0), social
skills development (m=3.01), and career development
(m=3.19). However, once they understand the need of the
university education and they are part of the university
system, their perceptions towards their academic advisors
dropped to a moderate level in each of those four aspects as
stated in Table 1.
IV. DISCUSSION AND CONCLUSION
The findings revealed that at the early stage of their
journey at tertiary education, students placed high
expectations towards academic advisors in performing their
roles in all four dimensions of development outcomes:
academic development, personal development, social skills
development, and career development. However, once they
are on campus and experiencing the reality of tertiary
education, become part of the university education system,
and understood the requirements of university education,
their expectations dropped in each of those four development
outcomes. For example, in the academic development
dimension, at the beginning of their studies, students
strongly expect that their academic advisors monitor their
academic progress and initiate clear discussion based on
their strengths and interests to ensure that they can make
accurate course selection. Once they understand what tertiary
education entails and the need for them to shoulder some of
academic-related matters, they place moderate expectations
on the role of academic advisors in the aspect of academic
development. The same situation is also observed with the
three other aspects of development outcomes.
The finding is consistent with the studies of [29] and [26]
which indicated that students may perceive their academic
advising process less effective if after several months they
have unsatisfactory experience with their academic advisors.
The students seem to be aware of the important role played by
the academic advisors, however after several months being
on campus their expectations towards the roles of academic
advisors changed. Their level of expectation towards the role
of academic advisors dropped from that of the initial period
of their university education. After several months of
encouraging students to assume responsibility for their
education, guiding the students to make effective and
thoughtful decisions, and cultivating students’ academic
skills and knowledge needed to succeed [19], the students’
expectations toward their academic advisors changed
drastically. The presence of positive attitudes and willingness
of the academic advisors to discuss academic matters
pertaining to students’ learning, including educating
students about time management and teaching students’
decision-making skills, enhances student academic
achievement [30-32].
The finding of this study indicated that at the early stage of
their tertiary education, students have high expectations
towards
their
academic
advisors to provide them with
the information related to
their own interest and career
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development, and to set goals for them. These expectations
may have resulted from their high school or matriculation
college experiences where guidance counsellors worked with
them until they graduated. At this stage of education, the
students’ goals were clear to them and those goals have been
achieved [18]. However, the model of successful
matriculation college and high school guidance counselling
are not in tandem with the university education where
students have more career options and freedom to choose any
career that matches their interests. Thus, the students are
interested in discussing with their academic advisors about
career development and career–related issues [21].
Table 1: Students’ perceptions and expectations towards the
role of academic advisor
No.

1
2

3

4
5

6
7
8
9

10

11

12

13
14

Items
I understand that the role of
academic advisor is to
ACADEMIC
DEVELOPMENT
Monitor students’ academic
progress.
Discuss with students about their
abilities and interests to master
course selection.
Introduce students to on campus
academic resources (e.g.
tutoring, etc.)
Explain to students on how
academic-related matters work
(timelines, policies, etc.)
Provide students information on
degree requirements.

STUDENTS (n=400)
Perception
Expectation
Mean
SD Mean
SD
0.8
2.95
3.14
0.85
7
0.6
3.38
3.57
0.63
9
2.93

0.7
1

3.11

0.81

2.93

0.9

2.95

0.93

2.63

1.0
1

2.91

0.98

2.9

1.0
4

3.16

0.91

PERSONAL DEVELOPMENT 2.9
Encourage students to assume
2.92
responsibility.
Educate students ways to solve
2.96
their problems.
Teach students decision-making
2.75
skills.
Educate students about time
2.9
management.

1.0
1.0
4
0.9
2
1.0
3
0.9
5

3.0

0.9

3.02

0.95

3.01

0.97

3.04

0.96

2.96

0.91

SOCAL SKILL
DEVELOPMENT
Introduce students to on campus
non-academic resources (e.g.
counselling centre, sports centre,
etc.)
Develop students’
communication skills.
Assist students in choosing
out-of-class activities (part-time
employment, exchange program,
etc.)

2.83

0.9
9

3.01

0.89

2.83

0.9
8

3

0.85

2.79

1.0
2

3

1

2.86

0.9
7

3.02

0.83

0.8
CAREER DEVELOPMENT
2.73
8
Develop educational career plan
0.9
2.94
with students
4
0.8
Career ready discussion
2.51
1
2.87
Average Mean
Moderate
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The finding of this study indicated that the academic
advisors should adapt themselves to changes. During the first
few months of tertiary education, academic advisors are
expected to assist their students to set career and life goals, to
introduce students to on-campus non-academic resources, to
develop students’ communication skills, and to assist
students in choosing out-of-class activities to ensure that
students are able to build self-insight and esteem, and
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establish meaningful interpersonal relationships. [33]
indicated that academic advisors need to enhance their
students critical thinking and reasoning skills, and to clarify
personal values and lifestyles. All these actions can change
the perceptions of students who associated academic advising
with negative image, lack of support, limited resources and
rewards, and lack of priority for quality enhancement.
Several reasons may contribute to this negative
perception. First, academic advisors in Malaysian public
universities are academic staff or lecturers. They are
overloaded with work in teaching, research, and publication.
They may invest less time on academic advising and thus
may have limited knowledge on academic advising [23,34].
Second, students may believe that they should manage their
own studies independently and do not need to see their
academic advisors frequently. They may think that only weak
and at-risk students need to see their academic advisors on a
regular basis [21]. They may also have a belief that they can
find help through other resources outside of academic
advising [19].
In conclusion, this study revealed that academic advising
is a systematic process in which the academic advisor and the
student enter a close dynamic relationship respectful the
student’s concerns and intended to aid the student in
achieving educational, career, and personal goals through
the use of institutional and community resources. In other
words, academic advising is the process of helping students
match their needs and goals. It is the process that also
encourages students to think critically and develop actions to
secure success in tertiary education. Students may not realize
that tertiary level education posts them with a rich and
diverse curriculum. Thus, decisions about what courses to
take must be made by them, not their academic advisors.
Before making any decision, students may have to collect as
much information as possible from appropriate resources. In
this regard, academic advisors frequently render help in
defining what areas of interest the students want to pursue
and to avoid. In the end, the students have to make up their
minds regarding the content and direction of their education.
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