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Abstract:Work-based learning in technical and vocational 

education and training (TVET) is a separate pedagogy that 

strengthens the delivery of vocational education and training, 

and requires students to maintain balance in being a student and 

a trainee. While the concept of work- based learning is 

overwhelming, its practice in Nigerian Institutions is relatively 

low. This paper, therefore, investigates the awareness level of 

work-based learning in TVET in Nigerian education system. The 

study participants are 150 TVET Lecturers in Tertiary 

Institutions that have TVET departments. Mixed method 

research was adopted because of its ability to provide in-depth 

discussions into the investigation; questionnaires were developed 

in a two-step revision stage. First, a structured questionnaire was 

designed to collect quantitative and qualitative data. Second, 

validity test was carried out in which the questionnaire was 

applied to ten TVET lecturers outside the area of study to obtain 

feedback about the clarity of the questions, the use of appropriate 

terminology, and the possible omission of important issues. In 

follow up to validate the responses a focus group discussion was 

conducted to clarify some pertinent trends captured from the 

survey. Data collected were coded and analysed with SPSS. 

Findings among others revealed that there is low level of work-

based learning awareness in Nigeria, adopting work-based 

learning in TVET program will increase students’ responsibilities 

related to acquiring new skills, which will expand their roles in 

contributing to nation’s building. 

Key Words: Work-based learning, Technical and Vocational 

Education, Nigerian education 

I. INTRODUCTION 

Worldwide, work-based learning, particularly 

apprenticeships are being given high recognition, and it is 

on top of all levels of development's policy agenda.  
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The majority have recognized the potentials of the work-

based learning and its contributions in terms of reduction of 

capabilities confound, fulfilling the aptitudes need of a quick 

evolving workforce, giving cost effective preparing, 

advancing private sector improvement and smoothing 

advances to the universe of work [1]. The emphasis on skills 

in the implementation of the technical and vocational 

education (TVET) programmes requires that mindful and 

concerted efforts are made to ensure that there are adequate 

strategies to that would guarantee hand-on-learning (work-

based) experiences. The work-based learning (WBL) that 

involves the formation of the positive relationships among 

the TVET system, the business and the labour market and 

the institutions’ host communities-based resources. This 

study investigates the awareness level of work-based 

learning in the Nigerian TVET system, and how WBL in 

TVET can improve the graduate employability in Nigeria 

and other developing countries. 

 

A. Work-based Learning  

 

Work-based learning (WBL) is a different instructional 

method that supports the conveyance of foundation degrees 

and it demands that the students should be able to balance 

the requirements of being students and trainees while 

continuing to fulfil the roles for which they are engaged in a 

work [2-4]. The WBL suggests to all types of discovering 

that happen in a genuine workplace. Apprenticeships 

(formal and casual), entry level positions/traineeships and 

hands on preparing are the most well-known sorts of work-

based learning [5]. In most cases, the work-based learning is 

a combined element of learning in the workplace with 

classroom-based learning. WBL requires close 

collaborations between the TVET institutions, the labour 

market, and the curriculum planners. According to Okon [6], 

the WBL is an experiential learning programme which uses 

the workplace as an essential constituent of the curriculum. 

WBL gives organized learning experiences to the students 

through the community-oriented endeavours of the 

workplace (ventures or the industry) and the TVET 

establishments. The course of action offers the students the 

chances to increase different of aptitudes upon introduction 

to the thorough academic exercises all the while with hands-

on vocation development experiences [7, 8]. WBL, as 

defined by Johnson, Sword [9], is an institutional course of 

action in which the students are simultaneously presented to 

both work and learning situations.  
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WBL is an endeavour to extend the walls of the classroom 

to incorporate the network as a learning asset. WBL 

provides the opportunity to narrow the gap that exists 

between the theory and practice thereby making the learners 

acquires positive and meaningful learning possibilities [1, 

10]. WBL creates positive links between the classroom 

teaching and learning, the labour market and the graduate 

employability. WBL which can take place either as school-

based learning or at the workplace, assuring the occurrence 

of the suitable knowledge to the extent of enabling quality 

graduate outcomes and improving graduate employability 

[11, 12]. 

B. WBL Programmes in TVET  

The WBL can offer a quality learning condition and 

guarantee that there is interest for the gained abilities in the 

workplace. The industries gain by utilizing the WBL as an 

enrolment device and furthermore, a method for profiting by 

the efficiency output of the students. Through WBL 

programme in the TVET system, the developing countries 

benefit from an increasingly skilled labour force with little 

or no heavy investments on the side of the government, 

since the learners and the employers will be sharing the cost 

of the programme. The TVET learners will benefit from the 

workplace significant preparing, yet in addition, from the 

improved occupation prospects, social incorporation and a 

smoother progress from the TVET institutions to the labour 

market which may not have been possible [13, 14]. 

However, despite the perceived benefits of the WBL as 

captured in the literature [2, 4, 11, 12], evidence have shown 

that it has not been effective in use by the Nigerian TVET 

institutions or educational system. This, therefore, 

necessitated the need to investigate the needs TVET 

teachers’ awareness of the WBL and how WBL in TVET 

can improve the graduate employability in Nigeria and other 

developing countries. 

C. The TVET Context and Why WBL in the 

Nigerian TVET System 
Each year, Nigerian tertiary institutions produce thousands 

of graduates who roam the streets in search of white collar 

jobs that are somehow unavailable [15]. Among the 

graduates are those who studied technical and vocational 

education training (TVET) courses, who are expected to 

have gained relevant skills to either be gainfully employed 

or self-employed. However, many researchers have found 

that majority of the TVET graduates are unable to establish 

themselves because they do not possess relevant skills to be 

employed in the industries, be self-employed, create jobs 

and employ others [16, 17] hence, they are not competent. 

Nigeria currently has debilitating graduate unemployment, 

which has several implications such as psychological, 

occupational, social and financial consequences [15]. The 

graduates who have no jobs and relevant skills to establish 

themselves feel inferior, irrelevant and rejected by the rest 

of the society. The results of such feelings could be criminal 

activities and violence [18]. According to Ayonmike, 

Chijioke [19] majority of youths involved in oil pipeline 

vandalization, oil theft, militancy and so many other social 

vices in Nigeria are unemployed graduates who feel that 

they are not relevant in the society in which they live. The  

National Bureau of Statistics [20] stated that the 

unemployment rate in Nigeria rose from 14.2% in 2016 to 

18.8% in the third quarter of 2017, and the majority of the 

unemployed persons among this number are tertiary 

institutions graduates, which include TVET graduates [21]. 

Therefore, to limit the chances of TVET graduates getting 

involved in criminal activities due to unemployment, there 

should need to improve and strengthen the TVET system by 

introducing WBL training in the Nigerian TVET system, as 

well as other developing countries facing challenges of a 

high number of unemployed graduates. 

D. TVET in Nigeria 

The TVET in Nigeria has been recently embraced by several 

tertiary institutions in a bid to train graduates who'll create 

jobs, become employers of labour and assist the nation by 

absorbing the unemployed youths [22]. However, the 

educational programme has been highly misunderstood by 

educators, policymakers, parents and students in the larger 

society. Many Nigerians believe that TVET is for the non-

brilliant never-to-do-well students who are unable to pursue 

normal academic programmes in the higher education 

institutions [23]. This belief negatively affects TVET 

progress in Nigeria from its earliest times till date. For 

clarity purpose, TVET is a skilled-based educational 

programme that focuses on developing quality technological 

human resources directed towards the nation's pool of 

skilled and self-reliant crafts-trainers, technicians and 

technologists [24]. TVET aimed to offer learners 

competency-based skills acquisition, quality scientific and 

technical knowledge to cope with the requirements of fast 

developing economy, gear up employment and meet the 

globalization challenges [25]. TVET is well-planned courses 

and learning experiences which starts with exploring career 

options; it also supports basic education, life skills and 

enables learners to achieve good academic standards, 

develop leadership qualities as well as preparing learners for 

industry-defined work. 

In Nigeria, students enrolled in higher TVET institutions or 

departments have opportunity to be trained at sub-

professional levels in electrical and electronic technology, 

metalwork and fabrication technology, building technology 

,woodwork technology, automobile technology, agricultural 

education, business education, home economics, food, and 

nutrition; clothing and textiles etc. also, at the technical 

colleges, pre-vocational education subjects such as carpentry 

and joinery, painting, masonry and bricklaying etc. are 

taught, thereby preparing students for gainful or self-

employment upon graduation [25]. However,  despite the 

overwhelming opportunities that abound in TVET, it still 

has enormous challenges and problems such as; 

misconception of nature of the programme [26, 27], poor 

curriculum development and implementation [1, 28], 

inadequate training facilities and equipment [16], lack of 

trained qualified staff [29] , poor funding [30], poor 

incentives for trainers [19], poor institution and industry 

relationships [31], etc, which affects extensively the 

advancement of the TVET programme in Nigeria as well as 

the quality of graduates. These situations have made TVET 

in Nigeria to fail in the aspect of producing competent 

graduates capable of contributing to economic growth and 

development of the nation. It, therefore, calls for the WBL 

that encourages connectivity between institutions and 

industries in Nigeria as this may enhance the employability 

of the TVET graduates.  
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E. TVET Curriculum and Challenges 
Despite the numerous Nigerian governments’ intervention 

programmes such as National Directorate of Employment 

(NDE), National Poverty Alleviation Programme (NAPEP) 

and the most recent N-power Scheme of the present 

administration of the Federal Republic of Nigeria to reduce 

the high rates of graduate unemployment, it still remains 

unabated in Nigeria.  

Adetayo, Oke [32] stated that the problem of graduate 

unemployment should be blamed on the hard-wired 

execution of the intervention programs and non-

comprehensive methodologies received combined with the 

feeble institutional system and vulnerability emerging from 

continuous policy changes and irregularities of government. 

However, to reduce graduate unemployment in Nigeria. 

Bassey and Atan [33] noted that the current unstable labour 

market calls for good government's policy that must be 

linked to education and to the world of work. This can be 

achieved by producing college curriculum content that goes 

beyond hypothetical information or explicit specialized 

abilities yet transversal aptitudes that incorporate thinking 

and relations [17, 34] . Obviously, numerous college 

curricula in some countries mostly developing particularly 

Nigeria contain no or little practical importance to the 

requirements to meet the high demands of the national 

economy [35]. This may be why many industries prefer to 

employ foreigners instead of Nigerian graduates. However, 

to solve the severe problem, Poletaev and Robinson [36] 

recommended that tertiary institutions should establish 

tangible partnership [35] with employers to develop result 

oriented curriculum that can be attainable through WBL 

[37] that will deliver graduates with significant abilities [26] 

appropriate for industrial development in Nigeria. 

 

F. Philosophical Framework for WBL in the 

Nigerian TVET System 

 

Several developed nations are adopting WBL by reforming 

their TVET systems. Nigeria and other developing countries 

may need to emulate this to combat the issue of graduates’ 

unemployability. There have been enormous testimonies and 

success stories of the developed nations that have adopted 

and understood the WBL benefits in the areas of 

employment generation, the creation of wealth, 

industrialization and economic growth and development [1]. 

This is evidence that developing nations can invest in hard 

and soft skills development through WBL in the TVET for 

development of industries, sustainable development, and 

inclusive growth. Based on the giant strides of WBL in 

many developed nations, this study, therefore, presents a 

philosophical framework for the TVET system in Nigeria 

and other developing nations aspiring to develop their 

TVET system to adapt as follows; 

(i)  Focus strictly on the skills the TVET students 

should be able to acquire; 

(ii) Offer flexible modular based system, which will 

enable students to obtain modules that lead to certification 

the industries require; 

(iii) Connect with the industries to identify, verify and 

make public the competencies acquired by the students; 

(iv) Assesses TVET students based on specific 

competencies and industries standard rather than curricular 

or classroom teaching assessment; 

(v) Teaching and learning programme should be 

designed to assist the students to acquire specific skill 

adequately; 

(vi) Take knowledge and attitudes into account when 

assessing students’ competencies, and its primary source of 

evidence should be on the students’ practical performances 

and not classroom performances; 

(vii) Offer students opportunities to progress through the 

teaching and learning process at their own pace rather than 

course completion, which do not guarantee students 

acquisition of knowledge, skills, and competence; 

(viii)Provide adequate training periods for learning concrete 

skills than abstract learning as seen in some of the courses 

developed for teaching in TVET institutions. 

(ix) Integrate only relevant theories with skill practice 

Following the above proposed philosophical frameworks, 

this study explores how the adoption of the WBL in the 

Nigerian TVET system can improve the connections 

between TVET institutions and the industries in Nigeria. It 

primarily focuses on the TVET system, which aims at 

empowering the students to participate actively in the 

growth and development of the society, acts as the 

intermediation between the labour supply and the demand. 

Umar and Ma'aji [25] affirmed that poor performance of 

TVET graduates and their inability to set up small 

businesses after graduation can be blamed on poor TVET 

system in Nigeria, which focuses on the traditional method 

of teaching and learning of classroom course works [38, 39]. 

Uwaifo [40] maintained that for TVET students to 

successfully acquire relevant skills required to be gainfully 

employed or be self-employed, there is a need for total 

reformation of TVET system in Nigeria and other 

developing nations. The authors maintained that with the 

current style of running TVET programmes in Nigeria, the 

country will continue to have half-baked graduates who are 

incompetent and unable to cope with the demands of 

industries in terms of skills and knowledge [25]. The TVET 

system is Nigeria pay more attention to classroom course 

works with enormous theories and few practical works [22]. 

Henceforth, this investigation adds to filling this hole. Given 

the poor TVET framework with massive difficulties in 

Nigeria and numerous other sister nations, there is an 

earnest need for additional empirical investigations on the 

way to improve the WBL in TVET. 

Based on the reviewed literature, the research emphases 

on addressing two basic questions; 

 

Research Question 1: What is the Awareness level of the 

Nigerian TVET Teachers and how it affects the learners' 

development of the graduates' employability skills? 

 

Research Question 2:  How can the WBL in TVET be used 

to prepare students for competence to be paid or self-

employed upon graduation? 

 

Research Question 3: What WBL instructional method 

should be adopted by the TVET system for utmost quality of 

competent graduates? 
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II. METHODOLOGY 

In this study, the focus is on how the WBL can be adopted 

into the Nigerian TVET system to improve connectivity 

between TVET institutions and industries as well as to 

improve the graduate employability. This investigation 

embraced a mixed techniques approach [41], which depends 

on the justification that a single strategy is deficient to give 

satisfactory and precise research results. Quality of research 

is often improved when studies use a combination of 

research methods [42]. The study also used a qualitative 

approach to merge the results of the quantitative study to 

facilitate triangulation. However, qualitative data was 

collected to get an in-depth understanding of the statistical 

findings [43]. The mixed-method approach was considered 

suitable for the study because it supplements each other by 

applying appropriate and sufficient data to address the 

problem stated in the five research questions. 

The questionnaire was used to capture both qualitative and 

quantitative data. Focus group interviews were as well 

conducted and analysed through coding [44, 45] after the 

researcher, with the help of some assistants made 

transcriptions with NVivo, a qualitative program [46]. In the 

light of the stated research questions, the interpretations 

were gathered into themes [42]. Two-step revision stages 

were employed while developing the questionnaires; the 

first step was to develop a structured questionnaire, which 

was designed to collect qualitative and quantitative data. 

Then the second step was a validated test carried out by 

applying the questionnaire to 10 TVET experts outside the 

areas of the study to obtain feedback about the clarity of the 

questions, the terminology used appropriately and possible 

omission of vital WBL in TVET activities. 

A. Participants 
The study began with identifying TVET departments of 

fifteen (15) long existing universities, ten (10) colleges of 

education (technical), and ten (10) key officials of TVET 

major association in Nigeria. The total population of the 

study was 145 TVET experts comprising 105 university 

lecturers, 40 lecturers of colleges of education (technical) 

and 10 officials of the TVET national association in Nigeria. 

These participants are 127 males and 18 female who were 

first contacted with a request to administer the study 

questionnaire personally and via emails.  

The total population was used because the researcher was 

able to manage the entire population; hence, there was no 

sampling. Personal contacts were made to the participants in 

the tertiary institutions within the region the researcher 

reside while email and phone contacts were used to reach 

others outside the researcher's region. Through the annual 

national conference of all TVET experts in Nigeria, which 

usually publish a voluminous book of abstract containing all 

contacts of the numerous attendees, it was possible for the 

researcher to contact all participants in this study.  

The questionnaire was administered both personally and via 

email posting. Within a period of 12 weeks, the researcher 

collected the questionnaire personally and via email. 61.4% 

of the study participants have 10-20 years of teaching 

experience, 27.6% have between 5-9 years of experiences 

while 11% of them have between 1-4 years of teaching 

experiences in the selected tertiary institutions. Also, 43.4% 

are Ph.D. holders, 44.8% are master degree holders, 8.30% 

have a postgraduate diploma (PGDE) in education while 

2.40% hold Bachelor’s degree while teaching in the TVET 

institutions. Meanwhile, 6.90% of the participants are full 

professors, 64.80% are senior lecturers while 28.30% are 

junior lecturers.  

The method ensures that there is a high rate of response and 

the sample size was considered suitable for the statistical 

analysis techniques [42, 44]. A follow up of focus group 

interview with seven TVET experts (among the selected 145 

study participants) within the region of the researcher was 

conducted to capture some pertinent issues that were not 

captured in the quantitative aspect of the study, and to 

clarify some of the issues in the questionnaire [47]. The 

descriptive statistical analysis was employed to analyse the 

opinions of the respondents to explore how the WBL can be 

adopted into the Nigerian TVET system to improve 

connectivity between TVET institutions and industries as 

well as the graduate employability and other objectives of 

the study. 

III. RESULTS / FINDINGS  

The analysis focused on the major key areas of the study to 

ascertain how WBL in TVET can improve the graduate 

employability in Nigeria and other developing countries. 

The study results were analysed and presented in themes as 

follows; (i) WBL awareness level of the Nigerian TVET 

Teachers; (ii) preparing students for competence and 

employability; (iii) instructional method adopted WBL in 

TVET. 

A. WBL in TVET Awareness Level 
From the focus group, the participants pointed out that the 

WBL is not simply a chance to experience the work 

environment and gain some knowledge with it. Or maybe it 

is the primary method of learning for the learners who have 

contracts, composed or oral, with an employer instead of 

being enlisted full time with a training provider. They 

agreed that even though that they have a literary meaning of 

the WBL, but there is a lack of an in-depth awareness of the 

programme and how it can be used to improve graduate 

employability and foster acquisition of relevant skills based 

on the demands of the labour market. The respondents 

recommended training and re-training of the TVET teachers 

to enable them to develop the WBL skills to be able to 

impart the saleable skills to the students; 

[…] the concept of work-based learning is not new but we 

do not practice it in my institution. I am sure that this may 

have its negative effects on our TVET students in terms of 

the development of employability skills (Participant 4).  

The participants were of the views that the WBL in the 

TVET can assist the student to acquire the technical know-

how according to the requirements of the industries that will 

employ them, assist them to have self-sufficient skills to 

practice outside the school, but the awareness and 

acceptance is very low in the Nigerian TVET system; 

….I am of the view that the curriculum developers be 

educated on the need for adoption of the work-based 

learning, which has the ability to building stronger 

relationships between the labour market and the TVET 

institutions in Nigeria. This will certainly increase the 

awareness and adoption of the work-based learning in 

Nigeria (Participant 5). ‘In my school, students prove their 

competence through scoring 

high during the end of the 

semester examinations. 
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 In fact, we are pleased to have them make first class grades. 

We pay little or no attention to their practical skills mastery 

based on the demands of the labour market (i.e. through 

work-based learning). Everything is done through written 

tests (Participant 1). The respondents were of the views that 

the TVET system and methods of assessment currently, does 

not support the WBL, rather the acquisition of certificates 

with little or no employability skills mastery, which enables 

the graduates to contribute to the society in which they live.  

 ‘We usually send our students out for the students' 

industrial work experience scheme (SIWES) once in four or 

five years before graduation. But we do little or no 

investigations on whether the industries we send the 

students to offer them the actual training they require to be 

employable. The students are often not well supervised, 

many of them use the 6 months period for holidays. At the 

end of the 6 months, they return to the institution with no 

skill mastery because of poor supervision and monitoring 

(Participant 4). 

The assertions of the focus group respondents are in line 

with Ayonmike, Chijioke [19], that the method of TVET 

delivery system in Nigeria is very poor. The Authors further 

proved that the assessment of the TVET students should be 

based on the labour market required skills mastery, which is 

possible through the WBL. The focus group respondents 

recommended that there is an urgent need to raise the 

awareness of the WBL among the TVET teachers, the 

curriculum planners, and the TVET administrators and the 

policymakers; incorporate the WBL in the TVET system 

such that the competence of the students can be confirmed 

based on the demands of the labour market [48]. 

 

B. Preparing students for competence and 

employability 
The study participants from the focus group noted that the 

WBL can foster the connection between TVET institutions 

and labour market and therefore enhance the competence of 

the learners to develop employability skills mastery. They, 

therefore, recommended training and retraining of the TVET 

teachers to facilitate the adoption of the WBL in TVET as 

well as the awareness of the benefits of the WBL to national 

development; 

[….] I strongly believe that the work-based learning 

program inclusion in TVET system will improve the skill 

and provide speedy learning process for both the students 

and the teachers. it will also offer opportunities for 

innovative teaching methods, including small group 

learning, self-directed learning and collaborative learning 

(Participant 5). 

The respondents noted that through the WBL in TVET, it 

can be possible for the production of specific projects or 

products by the students as evidence of skill mastery, which 

should be the benchmark for ascertaining relevant 

employability skills mastery; 

 ‘Our TVET system has witnessed poor practices; it seems 

we have not truly understood what we are required to do. 

Some of us think the TVET programme is similar to Arts 

and Humanities programmes, where students are made to 

read literary works. We need a total orientation in TVET 

system to be able to deliver effectively. Above all, the 

graduates with little or no skill mastery suffer it all. I 

strongly agree that the WBL in TVE is paramount 

(Participant 1). WBL as an approach to TVET, in which 

skills, knowledge, and attitudes are specified in order to 

define, steer and help to achieve competence standards, 

should be innovative to ensure that the learners are well 

equipped to move into the labour market. This study, 

therefore, proposes a national qualification framework 

through WBL if the TVET system must improve. From the 

quantitative data analysis, the respondents showed that 

WBL no doubt has proven to be a means of approaching 

TVET that puts much accentuation on what the students can 

do independently because of the training, and all things 

considered speaks to a move far from an emphasis on the 

procedure associated with the training [19]. The pattern of 

responses of the participants suggested that there is need to 

involve the industries when designing the WBL in TVET 

curriculum to adequately prepare the students for relevant 

employability skills and to ensure quality graduate outcomes 

(see table 1). 

 
Additionally, the focus group respondents affirmed that the 

WBL is a training that is performance, and standards-based, 

which is related to realistic workplace practices. I also focus 

on the learner, and it is based on the demands of the 

employers with the teachers as coaches or facilitators. 

 

C. Instructional method to be adopted for WBL in 

TVET and challenges 
In all, teaching methods have a lot of impacts on students. 

For the WBL in TVET to achieve its aims in the TVET 

system; there is a need to investigate the current teaching 

styles of the TVET teachers to enable recommendation of an 

appropriate instructional method to impact the students. One 

of the focus group participants confirmed that the TVET 

system in Nigeria has a poor teaching and learning method; 

‘We’ve been used to the traditional teaching method where 

the students sit for hours listening to the lecturer teach them 

theories. We have discovered that many a time, the students’ 

loose interests and are unable to assimilate what is been 

taught. We need to adopt some teaching methods that focus 

on skill mastery'. (Participant 2) 

[…] work-based learning approach in the TVET system is 

highly required to expose the students and teachers to the 

real practical task and skills required for quality learning 

outcomes (Participant 5). From the quantitative data, the 

respondents recommend direct instruction method, 

discussion method, small group teaching method, research 

method and problem-solving method as best teaching 

methods that should be adopted to ensure students acquire 

the relevant skills for gainful or paid employment upon 

graduation. Meanwhile, using the traditional method of 

teaching the TVET students was discouraged by the 

respondents (see table 2). 
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Many researchers have described WBL in TVET as an 

industry and result oriented education and training which 

depend on an industry made benchmarks (word related 

principles). From the focus group discussion, the 

participants identified several challenges TVET institutions 

face, which hampers the success of the programme. 

‘There are enormous challenges with those who design our 

curriculum or those who make policies for us. Industry 

experts should be allowed to design curriculum for us since 

our target is to produce competent graduate to be employed 

by them. We should seek partnership with the industries; we 

must not wait for them to look for us’ (Participant 4). 

Helyer [4] stated that the industries standard or demands 

should be the premise whereupon the TVET program, 

appraisal and learning materials be structured and 

developed. To achieve this, there should be a good 

connection between the industries and the TVET 

institutions. From the quantitative analysis, the respondents 

agreed to all the items as the mean scores were above 2.50 

(see table 3). 

 

In Nigeria, it is a known fact that TVET is seen as a 

programme for those who cannot be admitted in 

professional courses like Law, Engineering etc. there is a 

need for total re-engineering of the TVET system in Nigeria. 

The participants, therefore, suggested that there is an urgent 

need to promote the TVET programme to reduce the stigma 

associated with the programme.  The government should 

take the lead. 

D. The role the TVET Institutions can play to 

support WBL  
To becompetent simply mean to have suitable or sufficient 

skills, knowledge, experience & attitude [49, 50]. This is the 

role of the TVET institutions, to ensure that the learners 

acquired adequate skills to be competent in the world of 

work [51], and contribute to the development of the society 

[16]. From the pattern of responses, the participants 

recommend all the items (see table 4).   

 

From the focus group discussions, one of the participants 

states as follows; 

‘There is a need to assist students define, plan and develop 

their career paths if we must get things right. I discovered 

that 70% of TVET students never wanted to study the 

course but they enrolled into the programme because they 

see it as the last option for getting into the tertiary 

institution. Hence, students must prove their interests for 

studying TVET as a course before they can be admitted’ 

(Participant 3). 

E. Role of the Society in Supporting WBL in TVET 
The TVET utilizing the WBL approach can react to the 

necessities of different enterprises, react to training needs of 

students from various socio-economic and academic 

foundations, and set them up for beneficial business and 

feasible employments [37, 52].  

‘There are poor perception and acceptance of TVET in our 

society; we hardly encourage our wards to study TVET in 

the tertiary institutions. People prefer courses that will earn 

them office works, which may not be available upon their 

graduation. The society should change their attitude and 

embrace the TVET if the aims of the TVET will be achieved 

in Nigeria (Participant 2). 

Therefore, the society has a lot role to play in ensuring that 

the aims of TVET are achieved. The respondents of this 

study recommended all the items in the questionnaire (see 

table 5). 

 

IV. DISCUSSION AND CONCLUSION 

From the findings of this study, it can be deduced that WBL 

in TVET will be a great tool for improving the graduate 

employment in Nigeria and beyond. It also found that TVET 

institutions currently teach students skills that are different 

from what the industries require and this affects the 

graduates negatively and hinders their chances of getting 

employed by the industries.  
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If the government is serious about reducing the high rate of 

graduate unemployment in Nigeria, the study found that 

establishing WBL in TVET Quality Assurance Management 

System not only in the TVET, rather for every programme 

in the tertiary institutions is the way to go. There should be 

vocationalization of every course, and the curriculum should 

be designed strictly according to the requirements of the 

labour markets. One of the greatest challenges of the TVET 

system is that the majorities of the policymakers are not 

industry experts, and therefore have little or no ideas about 

what the labour market demands. 

The study discovered also that with WBL in TVET, the 

students will be prepared effectively for real the industries 

[19], which means that it takes into account the exact 

requirements or competencies the industries require [32, 49].  

In order words, the students will be on the training 

according to the guidelines and rules of the industries. The 

beauty of WBL in TVET is that it involves the industries in 

the development of the programme rather than teaching 

students’ courses that may not be relevant to the 

requirements of the industries. Even if the students at the 

end of the WBL decide not to work in an industry, they will 

be able to start small businesses, effectively run and manage 

such businesses having been trained based on the industries 

requirements.   

Also, the concept of WBL in TVET should be a national 

issue that should feature in all governments' events to reduce 

the high graduate unemployment rate. It should be well 

promoted and funded by the developing countries 

governments since it centers on ‘performing’ rather than just 

‘knowing’. The study also illustrates that the WBL can offer 

footholds for analyzing the connectivity between learning in 

school and learning in the industries [52]; therefore, the 

policymakers should take into account the benefit that can 

be derived from the WBL in TVET.   

Lastly, in view of the severe economic situation and hostile 

environment [49], poor governance, the low system of 

education, high rate of inflation and poverty, there is no 

doubt that the current TVET’s curriculum is not working. It 

should, therefore, be redesigned to address solutions to the 

challenges of graduate related unemployment [53, 54]. 

However, enforcing the graduates to become self-employed 

may be a waste of human capital since the curriculum and 

the poor education system does not give room for graduates 

to become one [35]. In this circumstance, a better option 

will be adopting the WBL in TVET to ensure that the 

graduates have required skills the industries demand; if by 

any reason they are unable to join the industries (paid 

employment), the graduates can be self-employed having 

acquired the specific skills professionally. 
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